North Wootton Curriculum Termly Overview

Year 5/6 Year B
Summer Term 2" Half — End and New Beginnings \

North ey Key Content Year 5 Skills Year 6 Skills
NARRATIVE — Dilemma COMPOSITION COMPOSITION
e Characterisation is a key focus. The main characters are often well- Plan their writing by: Plan their writing by:
established from the beginning with additional detail such as e identifying the audience for and purpose of the writing, selecting the e identifying the audience for and purpose of the writing, selecting the
background, history or interests included. The reader understands why appropriate form and usually using other similar writing as models for appropriate form and using other similar writing as models for their own
a character feels the way they do. their own including a favourite poem
e Key characters also develop and change over time, usually as a result e in writing narratives, considering how authors have developed characters e in writing narratives, considering how authors have developed characters
of the events that take place in the story and particularly as a result of and settings in what pupils have read, listened to or seen performed and and settings in what pupils have read, listened to or seen performed and
the dilemma they face and their resulting actions. uses elements of these into their own work use such themes in a sustained way to create convincing narratives
e Description, action and dialogue are all important for developing and e noting and developing initial ideas, drawing on reading and research e noting and developing initial ideas through the addition of vocabulary
deepening character and showing both why and how someone has where necessary, using quick and concise notes within their planning and grammar structures, drawing on reading and research where
changed. grouped into paragraphs or sections necessary, organising concise notes paragraphs or sections of their
POETRY based on ‘If’ (Rudyard Kipling) Draft and write by: choosing
e Themes: Poetry selections or anthologies often group poems by their e using a wide range of devices to build cohesion within and across Draft and write by:
content or subject matter and include different examples of structures. paragraphs deploying some hooking devices to create cohesion between e using a wide range of devices to build cohesion within and across
e  Structure: Poetry has an extremely wide range of paragraphs and a range of ISPACED devices throughout paragraphs achieving a logical sequence, signposting the reader and
structural variety, from poems that follow a rigid textual structure to e in narratives, describing settings, characters and atmosphere and making references to prior details when concluding.
those that have only a visual or graphic basis. attempting to integrate dialogue to convey character and advance the e in narratives, describing settings, characters and atmosphere and
The most common structures include patterns of rhyme action, evoke atmosphere through detailed description, portray integrating dialogue to convey character and advance the action
(e.g. ABABCC) or metre (di-dum di-dum di-dum). characters through meaningful interactions. including what they have learnt about standard and non-standard
e  Two successive lines, usually part of a poem longer than two lines and e usually selecting appropriate grammar and vocabulary, understanding english.
typically at the end of a verse how such choices can change and enhance meaning e.g. the most e almost always selecting appropriate grammar and vocabulary,
or stanza. Couplets have two lines, each with the same metre and appropriate synonym or newly acquired subject specialist vocabulary. understanding how such choices can change and enhance meaning e.g.
often share the same rhyme e précising longer passages identifying key ideas and reformulating them the most appropriate synonym or newly acquired subject specialist
(rhyming couplets). coherently in their own words. vocabulary
NON-CHRONOLOGICAL REPORT e using further organisational and presentational devices to structure text e précising longer passages identifying key ideas, reformulating them
e Often written in the third person and present tense. and to guide the reader to pose questions as heading or sub-headings, coherently in their own words and justifying inclusions and exclusions
e Sometimes written in the past tense, as in a historical report. use bullet points to organise material, integrate diagrams, charts or e using further organisational and presentational devices to structure text
e The passive voice is frequently used to avoid personalisation, to avoid graphs. and to guide the reader e.g. pose questions as heading or sub-headings,
naming the agent of a verb, to add variety to sentences or to maintain Evaluate and edit by: use bullet points to organise material, integrate diagrams, charts or
an appropriate level of formality for the context and purpose of e  evaluate writing against agreed success criteria, identifying strengths and graphs; link closing to opening; include glossary, fact box etc.
writing. areas for improvement linked to recent teaching and feeding back Evaluate and edit by:
e Tends to focus on generic subjects (Dogs) rather than specific subjects appropriately to the writer e  evaluate writing for overall impact and suitability for audience and
e Description is usually an important feature, including the language of e  propose appropriate changes to vocabulary, grammar and punctuation to purpose against agreed success criteria, identifying aspects for alteration
comparison and contrast. enhance effects and clarify meaning in their own and others’ writing linked to previous and recent teaching and feeding back appropriately
e Description is generally used for precision rather than to create an e can usually write using tense consistently and correctly throughout and with helpful details.
emotional response write using deliberate changes of tense for effect in narrative, checking e can almost always propose appropriate changes to vocabulary, grammar
for these when editing: e.g. in flashbacks, letters and interviews. and punctuation to enhance effects and clarify meaning in their own and
e proof-read for spelling and punctuation errors usually spotting most of others’ writing.
their own and others’ spelling and punctuation errors quickly and knows e can almost always write using tense consistently and correctly
how to correct them. throughout and write using deliberate changes of tense for effect in
e ensuring correct subject and verb agreement when using singular and narrative.
plural, distinguishing between the language of speech and writing and e proof-read for spelling and punctuation errors consistently and
choosing the appropriate register confidently spotting almost all of their own and others’ spelling and
e Perform their own compositions using appropriate intonation, volume, punctuation errors quickly and knows how to correct them
and movement so that meaning is clear, monitoring and maintaining e can consciously choose the appropriate register (standard or colloquial
audience attention, speaking loudly enough to be heard. language as appropriate) for writing to good effect, deploying this
knowledge across a range of independent writing dependent upon its
formality.

e Perform their own compositions, using appropriate intonation, volume,
and movement so that meaning is clear, almost always engaging and
maintaining the audience even for longer compositions

Non-chronological Report: explain, describe, opening, general classification, technical classification (optional), description, qualities, conclusion , present tense, general, specific, formal language

Biography: formal language, compound and complex sentences, conjunctions, past tense, chronological order, early life, adulthood, legacy, setbacks, dates, facts, orientation and reorientation.

Narrative: hook, entertain, opening, setting, characters, build up, complication, resolution, ending, ‘cliffhangers’, first/third person, past tense, chronological, conjunctions that signal time dialogue advancing action, time shifts, flashbacks,
conjunctions that shift attention, conjunctions used to inject suspense, foreshadowing, narrator, prologue




e Spelling taught from Year 5 and 6 No Nonsense Spelling Guides —
Teachers to follow units for each term supplemented by statutory
exception word list

e Handwriting taught using Collins Guide as per handwriting policy.

e  Grammar directed by English Appendix 2

SPELLING

e Spell some words with ‘silent’ letters: kn, mb, stle, mn, silent b words
correctly: e.g. as at left, and solemn, debt.

e Continue to distinguish between homophones and other words which are
often confused e.g. as at left and guessed/guest, serial/cereal,
bridal/bridle, altar/alter, desert/dessert, draft/draught,
stationary/stationery, principal/principle.

e  Usually use knowledge of morphology and etymology in spelling and
understand that the spelling of some words needs to be learnt
specifically, as listed in English Appendix 1

e Use further prefixes and suffixes and understand the guidelines for adding
them e.g. applicable, adorable, reliable, changeable, noticeable.

e Use the first three or four letters of a word to check spelling, meaning or
both of these in a dictionary with pace to ensure the efficient checking of
their own writing

HANDWRITING

e Write legibly, fluently and with increasing speed by: making choices over
letter shapes and joins to ensure fluency, legibility and good presentation
and is increasing the pace of writing while sustaining neatness and
accuracy

e Use a consistent and fluent style that enables a swift and attractive style

VOCABULARY

e Use athesaurus to avoid repetition and common language choices

e using expanded noun phrases to convey complicated information
concisely

e Converting nouns or adjectives into verbs using suffixes: e.g. -ate; -ise; -fy

e Use verb prefixes to generate new verbs: e.g. dis-, de-, mis-, over-, re-

GRAMMAR - Develop their understanding of the concepts set out in English
Appendix 2 by:

e using relative clauses beginning with who, which, where, when, whose,
that or with an implied (i.e. omitted) relative pronoun

e using modal verbs or adverbs to indicate degrees of possibility

e using the perfect form of verbs to mark relationships of time and cause

e understanding that the passive tense can be used within formal writing

e Use devices to build cohesion, including adverbials of time, place and
number being able to name all ISPACED starters

PUNCTUATION
e Use brackets, dashes or commas to indicate parenthesis
e Use of commas to clarify meaning or avoid ambiguity

SPELLING

e  Spell some words with ‘silent’ letters: ps, psy, gn silent n words
correctly: e.g. as left and government, environment.

e  Continue to distinguish between homophones and other words which are
often confused e.g. at left and assent/ascent, decent/descent,
compliment/complement, affect/effect, precede/proceed, devise/device,
prophesy/prophecy, morning/mourning

e Confidently use knowledge of morphology and etymology in spelling and
understand that the spelling of some words needs to be learnt
specifically, as listed in English Appendix 1

e  Use further prefixes and suffixes and understand the guidelines for
adding them e.g. legible, preference, dependable.

e Use the first three or four letters of a word to check spelling, meaning or
both of these in a dictionary with pace to ensure the efficient checking of
their own writing

HANDWRITING

o Write legibly, fluently and with increasing speed by: choosing which
shape of a letter to use when given choices and deciding when to use a
presentation or note-taking style.

e Use a consistent and fluent style that enables a swift and attractive style

VOCABULARY

e Use athesaurus to introduce varied and precise vocabulary

e using expanded noun phrases to convey complicated information
concisely throughout a range of independent writing

e Converting nouns or adjectives into verbs using suffixes and explain their
meaning: e.g. -ate, -ise, -ify

e Use verb prefixes to generate new verbs and explain their meaning: e.g.
dis-, de-, mis-, over-, re-

GRAMMAR - Develop their understanding of the concepts set out in English
Appendix 2 by:

e using relative clauses beginning with who, which, where, when, whose,
that or with an implied (i.e. omitted) relative pronoun correctly
punctuating this with parenthesis

e confidently and consistently using modal verbs or adverbs to indicate
degrees of possibility within a range of independent writing

e confidently and consistently using the perfect form of verbs to mark
relationships of time and cause within a range of independent writing

e Consistently using passive verbs to affect the presentation of information
in a sentence

e Devices to build cohesion, including adverbials of time, place and number
using all ISPACED starters throughout their independent writing

PUNCTUATION

e  Use of the semi-colon, colon and dash to mark the boundary between
independent clauses

e Use of the colon to introduce a list and use of semi-colons within lists

e  Punctuation of bullet points to list information

e How hyphens can be used to avoid ambiguity

Year 5 Modal verb, relative pronoun, relative clause, parenthesis, bracket, dash, cohesion, ambiguity, subject, object, active, passive, paragraphs: topic, supporting, concluding, cohesion, cohesive devices (ISPACED),
Year 6 active, passive, synonym, antonym, ellipsis, hyphen, colon, semi-colon, bullet points, formal and informal structures/vocabulary, Standard English Paragraphs: topic, supporting, concluding, cohesion , cohesive devices (ISPACED)

Year 5 —

Continuing with previous unit on time, timetables and conversions
Fractions and scaling problems

Consolidation of areas of weakness

Year 6 —

Fractions and scaling

Problem solving and reasoning
Consolidation of areas of weakness

Complete the previous unit from Summer 1 (as this may have overrun due to
length of half term)

Unit: Fractions and scaling problems
» solve problems involving multiplication and division, including scaling by
simple fractions and problems involving simple rates
> identify multiples and factors, including finding all factor pairs of a
number, and common factors of two numbers

Unit: Fractions and scaling problems
» solve problems involving similar shapes where the scale factor is known
or can be found
» solve problems involving unequal sharing and grouping using knowledge
of fractions and multiples

Problem Solving and Reasoning:

» Represent and interpret numerical and symbolic patterns and relationships.
» Solve mathematical problems and puzzles involving numbers or shapes.

» Suggest and test hypotheses involving numbers or shapes.




Consolidate areas of weakness from the end of year PIXL (will be dependent on
the cohort)

Multiplication tables focus:
» Application to multiples e.g. using multiplication and division facts to

calculate equations involving multiples (200 x 9 etc) including a range of
missing number problems

»  Solve multi-step problems involving whole numbers, decimals, fractions and
percentages, in the context of numbers or measurements, including money
and time.

Multiplication tables focus:
» Consolidation of all previous skills

Year 5: (as previous unit) Unit 2: proper / improper fraction, equivalent, reduced to, cancel, thousandths, in every, for every, scaling, factors, multiples, common factors, factor pairs, lowest common factor, lowest common

multiple

Year 6: scale factor, equal, unequal sharing, grouping knowledge, multiples, represent, interpret, hypotheses

See Medium Guided Reading Plans for an overview of the texts that children will
be reading each week.

Poems:
e If (Rudyard Kipling)
Key Texts/Drama:

e The Tempest (William Shakespeare)
SAYINGS AND PHRASES
Become familiar with the following sayings and phrases:
e A watched pot never boils
e Well begunis half done
e What will be will be

FLUENCY

»  Apply their growing knowledge of root words, prefixes and suffixes as
listed in English Appendix 1, across a wide range of texts. Pupil can decode
most new words outside spoken vocabulary, making a good
approximation of the word's pronunciation: e.g. 'obey' disobedience,
obediently.

WIDTH OF READING (SHARED READING)
Develop pleasure in reading, motivation to read, vocabulary and understanding by:

» Continuing to read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books that they have read for
themselves, expressing views and preferences, justifying them by
reference to the text, drawing on, comparing and contrasting examples

» Reading books that are structured in different ways and reading for a
range of purposes, with independence: e.g. manga and graphic novels,
comical history series.

» Increasing their familiarity with a wide range of age-appropriate books
and can identify some genres: e.g. fantasy, adventure, comedy, science
fiction.

» Identifying and discussing themes and conventions in and across a wide
range of writing e.g. heroism or loss and continuing to learn the
conventions of different types of writing such as first person in
autobiography. They can explain 'heroism' or 'loss' in the context of the
writing.

» Making comparisons within and across books, comparing characters,
considering viewpoints of authors and of fictional characters: e.g. Ginger
reminds me a bit of Tyke Tiler because neither of them can seem to stop
getting into trouble at school.

» Distinguish between statements of fact and opinion

Poetry:

» Learning a wider range of poetry by heart

» Preparing poems and plays to read aloud and to perform, showing
understanding through intonation, tone and volume so that the meaning
is clear to an audience

Debate:

> Participate in discussions about books that are read to them and those
they can read for themselves, building on their own and others’ ideas and
challenging views courteously e.g. asking other to justify their opinions
and views with evidence for the text.

»  Explain and discuss their understanding of what they have read, including
through formal presentations and debates, maintaining a focus on the
topic and using notes where necessary.

COMPREHENSION (VIPERS in Guided Reading)

Understand both the books that they can already read accurately and fluently and
those that they listen to by:

Vocabulary:

FLUENCY

»  Apply their growing knowledge of root words, prefixes and suffixes as
listed in English Appendix 1, both to read aloud and to understand the
meaning of new words that they meet

WIDTH OF READING (SHARED READING)
Develop pleasure in reading, motivation to read, vocabulary and understanding
by:

» Continuing to read and discuss an increasingly wide range of fiction,
poetry, plays, non-fiction and reference books or textbooks, expressing
views and preferences about authors, poets and genres, justifying them
by reference to the text, drawing on, comparing and contrasting
examples

» Reading books that are structured in different ways and reading for a
range of purposes e.g. first person historical accounts, spy series, series
set in alternative worlds, historical fiction.

» Making comparisons within and across books between versions of the
same text, giving examples to support opinions: e.g. Stanley is a bit like
Sirius Black because they are both held captive even though they are
innocent.

» Increasing their familiarity with a wide range of age-appropriate books
and can independently identify, name and describe some genres: e.g.
espionage, magical worlds, comedy.

» ldentifying and discussing themes and conventions in and across a wide
range of age-appropriate texts: e.g. isolation, flashback in narrative.

» Distinguish between statements of fact and opinion

» Learning a wider range of poetry by heart

» Preparing poems and plays to read aloud and to perform, showing
understanding through intonation, tone and volume so that the meaning
is clear to an audience

Debate:

» Participate in discussions about books that are read to them and those
they can read for themselves, building on their own and others’ ideas and
challenging views courteously e.g. suggesting alternative interpretations
and being open to those suggested by others.

» Explain and discuss their understanding of what they have read, including
through formal presentations and debates, providing a thorough
explanation of their points and prepare responses to likely conflicting
opinions.

COMPREHENSION (VIPERS in Guided Reading)

Understand both the books that they can already read accurately and fluently and
those that they listen to by:

Vocabulary

» Checking that the book makes sense to them, discussing their
understanding and exploring the meaning of words in context e.g.




Key Vocab
Science

» Checking that the book makes sense to them, discussing their

understanding and exploring the meaning of words in context
Inference:

» Drawing inferences such as inferring characters’ feelings, thoughts and
motives from their actions and justifying inferences with evidence using
the APE or PEE approach

Prediction:

» Predicting by usually read 'between the lines' when independently
reading an age-appropriate text and draw on their experience of similar
texts to predict what might happen next, usually identifying clues the
writer has planted for the reader

Explanation:

»  Asking questions to improve their understanding e.g. | wonder why or if...

» Discuss and evaluate how authors use language, including figurative
language, considering the impact on the reader e.g. | like the way the
author uses animal-based images like Ginger having a furball of anxiety in
her guts when she is in trouble at school

> Identifying how language, structure and presentation contribute to
meaning e.g. can recognise organisational and language features of a
range of non-fiction texts including explanation, balanced argument,
persuasive argument and understands the fine distinctions between the
conjunctions used in them like whereas, consequently..

» Provide reasoned justifications for their views with at least two pieces of
evidence

Retrieval:

» Retrieve, record and present information from non-fiction Usually
presents information in ways that are coherent and useful to themselves
and others: e.g. has a range of models for making notes like spidergrams
or a grid of boxes with labels.

Summarising:

» Summarising the main ideas drawn from more than one paragraph,
identifying key details that support the main ideas

» Recommend books that they have read to their peers, giving reasons for
their choices

dissolve, solution (in science), 'He dissolved in tears', Parliament was
dissolved, there was no solution to the problem.
Prediction

» Reading 'between the lines' when independently reading an age-
appropriate text and draw on their experience of similar texts to predict
what might happen next, usually identifying clues the writer has planted
for the reader and using this information to justify their opinion using
APE

Inference:

» Drawing inferences such as inferring characters’ feelings, thoughts and
motives from their actions and justifying inferences with evidence with
three pieces of evidence

Explanation:

» Asking questions to improve their understanding e.g. Well, if the water all
disappeared from Green Lake because of a curse, | wonder if it could be
brought back again somehow?

» Discuss and evaluate how authors use language, including figurative
language, considering the impact on the reader

» Identifying how language, structure and presentation contribute to
meaning and comment upon the authors intent when using this

» Provide reasoned justifications for their views with up to three points
succinctly presented

Retrieval:

» Retrieve, record and present information from non-fiction . Usually
records information in a form that can be easily retrieved. Usually
presents information in ways that are coherent and useful to themselves
and others.

Summarising:

» Independently, identify the main ideas in paragraphs and can usually
produce a succinct summary, paraphrasing the main ideas.

» Recommend books through confidently sharing their opinions about age-
appropriate books they have read independently and usually make
appropriate recommendations to their peers, giving reasons for their
choices: e.g. | would recommend Tolkien's..to..because

Text, prediction, inference, retrieval, summary, evidence, independent, information, fiction, non-fiction, dictionary, contents, facts, opinion,

THE HUMAN BODY: HORMONES AND REPRODUCTION

A. HUMAN GROWTH STAGES

> Puberty

> Glands and hormones (see below, Endocrine System), growth spurt, hair

growth, breasts, voice change

THE REPRODUCTIVE SYSTEM

Females: ovaries, fallopian tubes, uterus, vagina, menstruation

Males: testes, scrotum, penis, urethra, semen

Sexual reproduction: intercourse, fertilisation, zygote, implantation of zygote

in the uterus, pregnancy, embryo, foetus, newborn

C THE ENDOCRINE SYSTEM

The human body has two types of glands: duct glands (such as the salivary

glands), and ductless glands, also known as the endocrine glands.

> Endocrine glands secrete (give off) chemicals called hormones. Different
hormones control different body processes.

> Pituitary gland: located at the bottom of the brain; secretes hormones that
control other glands, and hormones that regulate growth

> Thyroid gland: located below the voice box; secretes a hormone that controls
the rate at which the body burns and uses food

> Pancreas: both a duct and a ductless gland; secretes a hormone called insulin
that regulates how the body uses and stores sugar; when the pancreas does
not produce enough insulin, a person has a sickness called diabetes (which
can be controlled).

> Adrenal glands: secrete a hormone called adrenaline, especially when a
person is frightened or angry, causing rapid heartbeat and breathing.

VVV>

» Describe the differences in the life cycles of a mammal, an amphibian, an
insect and a bird

» Describe the changes as humans develop to old age

» Describe the life process of reproduction in some plants and animals

» ldentify and name the main parts of the human circulatory system, and
describe the functions of the heart, blood vessels and blood

» Recognise the impact of diet, exercise, drugs and lifestyle on the way their
bodies function

» Describe the ways in which nutrients and water are transported within
animals, including humans




Hormones, Reproduction, Puberty, Glands, Growth spurt, Hair, Breasts, Ovaries, Fallopian tubes, Uterus, Vagina, Menstruation, Testes, Scrotum, Penis, Urethra, Semen, Sexual Reproduction, Intercourse, Fertilisation, Zygote, Pregnancy, Embryo,
Foetus, Newborn, Endocrine, Duct glands, Ductless glands, Secrete, hormones, pituitary gland, thyroid gland, pancreas (insulin), diabetes, adrenal

Year 5/6 Year B
Summer Term 2" Half - End and New Beginnings

Key Knowledge

Year 5 Skills

Year 6 Skills

THE END OF AN ERA: QUEEN VICTORIA

> Reigns for 63 years and 7 months
Death of Prince Albert
Retires from public life
Golden and Diamond Jubilees
Death in 1901; end of Victorian Era

VVvVvyYy

> Address and devise historically valid questions about change, similarity and
difference. Note connections, contrasts and trends over time.

> Develop chronologically secure knowledge and understanding of British, local

and world history.

> Address and devise historically valid questions about change, similarity and
difference. Note connections, contrasts and trends over time.

> Develop chronologically secure knowledge and understanding of British, local
and world history.

Vocab: Jubilee, Era

UK GEOGRAPHY - WALES

Snowdonia, Cambrian Mountains, Brecon Beacons, Cardigan Bay, Isle of
Anglesey, Welsh valleys, coal, iron and steel works, railways, canals, slate mines,
Welsh language, Wye valley, Rhondda valley, Merthyr Tydfil, Cardiff, docks,
Welsh Assembly, Swansea, Dylan Thomas, Gower Peninsula, seaside resorts,
Pembrokeshire Coast national park

» Understand geographical similarities and differences and change through the
study of human and physical geography of the United Kingdom

2> Use symbols and key (including the use of Ordnance Survey maps) to build
their knowledge of the United Kingdom and the wider world.

» Understand geographical similarities and differences and change through the
study of human and physical geography of the United Kingdom

2> Use symbols and key (including the use of Ordnance Survey maps) to build
their knowledge of the United Kingdom and the wider world.

Vocab: Valley, assembly

ART AND ARCHITECTURE OF THE ITALIAN RENAISSANCE
A. BECOME FAMILIAR WITH RENAISSANCE SCULPTURE

> Consider what makes sculptures ‘Renaissance’, including:

> Donatello, Saint George, (Bronze cast after stone original), c. 1415-17
(Orsanmichele—the Kitchen Garden of St Michael, Florence)

2> Michelangelo, David, 1504 (Galleria dell’Accademia, Florence)

Study Renaissance Sculptures and create own in style.
> Artin Context/History he/she can use stylistic features of well-known architects

in their 3D work and explain how their work is similar/different.

» Sculpture he/she can make a 3D sculpture using a range of joining methods e.g.

gluing, stitching, weaving, tying

» Independent Artist he/she can make a clear plan for her working area and the
equipment needed for a complete art project.

» Developing/ Applying Ideas he/she can use a sketchbook to show how ideas
have been improved.

Study Renaissance Sculptures and create own in style.

» Artin Context/History he/she can use stylistic features of well-known
architects in their 3D work and explain how their work is similar/different.

» Sculpture he/she can make a 3D sculpture using a range of joining methods
e.g. gluing, stitching, weaving, tying

» Independent Artist he/she can make a clear plan for her working area and the
equipment needed for a complete art project.

» Developing/ Applying Ideas he/she can use a sketchbook to show how ideas

have been improved.

CONSTRUCTING GAMES FOR USE WITHIN SUMMER FAIR
e  Build frames using a range of materials
e Use glue guns to attach and decorate

We are pop-up café designers Design, make and evaluate a pop-up café
(Rising Stars — Unit 5)

Links to Year 5/6 Year B — Building Frames
Links to Year % YearA — Healthy Eating/Eat Well Plate

2> Design: he/she can design products that are innovative and appeal to
individuals or groups

2> Design: he/she can create an exploded diagram of his/her design

> Make: he/she can use a glue gun with close supervision

> Make: he/she can select the most appropriate way to join or secure materials
within his/her design

> Evaluate: he/she can collect feedback from others to find out how to improve
his/her product

2> Design: he/she can design products that are innovative and appeal to
individuals or groups

2> Design: he/she can create an exploded diagram of his/her design

2> Make: he/she can use a glue gun with close supervision

> Make: he/she can select the most appropriate way to join or secure materials
within his/her design

> Evaluate: he/she can collect feedback from others to find out how to improve
his/her product

NOTATION Understand the following notation and terms whilst completing from
Ukulele Pieces Stage 2 :

e Time signature 4 can be expressed as C (‘Common’ time)

4

these details from memory.

IMPOSERS AND THEIR MUSIC » Composing he/she is starting to interpret musical notation. e.g. Crochet = » Composing he/she is starting to interpret musical notation. e.g. Crochet =
Overture 1 beat, minim = 2 beats. 1 beat, minim = 2 beats.
Introduction, Zu Hilfe! Zu Hilfe! (Tamino, Three Ladies) » Composing he/she can compose melodic and rhythmic phrases. » Composing he/she can compose melodic and rhythmic phrases.
Aria, Der Vogelfanger bin ich ja (Papageno) » Composing he/she can layer sounds to create effects. » Composing he/she can layer sounds to create effects.
Recitative and Aria, O zittre nicht, mein lieber Sohn! (Queen of the Night) » Performing he/she can perform his/her own compositions from memory. » Performing he/she can perform his/her own compositions from memory.
Area, Ein Madchen oder Weibchen (Papageno) » Listening and Context he/she can begin to explore reasons for composers" » Listening and Context he/she can begin to explore reasons for
Duet, Pa-pa-gena! Pa-pa-geno! (Papageno and Papagena) tempo choices. composers' tempo choices.
Finale, Recitative and Chorus, Die Strahlen der Sonne! (Sarastro and Chorus) » Listening and Context he/she can pick out details within a piece and recall » Listening and Context he/she can pick out details within a piece and recall

these details from memory.




Computing

Semi-quavers: the length of a quarter of a crotchet (or half of a quaver)

I

The number of beats for semi-breves, minims, crotchets, quavers, and
semi-quavers

) : : J J\ J\ -:L -l'h
ANAAAAARAARDRR000

Vocabulary: Crochet, Minim, Semibreve, Stave, Treble clef, Crotchet rest, Minim rest, Semibreve rest, double bar, time signatures - 4/4 quadruple time, as in four crotchet beats; 2/4 duple time, as in two crotchet beats; 3/4 triple time, as in three
crotchet beats

We are bloggers (wiki/google docs)

Online Safety: We are safe gaming experts (Creating and delivering advice on
safe online gaming)

Understand the conventions for collaborative online work, particularly
in wikis Become familiar with Wikipedia, including potential problems
associated with its use

Write for a target audience using a wiki tool or through google docs

> Use technology respectfully and responsibly; recognise acceptable and
unacceptable behaviour (cryptology to create encoded information)

> Select, use and combine a variety of software (including internet services) on
a range of digital devices to design and create a range of programs
(combining media to make adverts on ipads)

> Use technology respectfully and responsibly; recognise acceptable and
unacceptable behaviour (cryptology to create encoded information)

> Select, use and combine a variety of software (including internet services) on a
range of digital devices to design and create a range of programs (combining
media to make adverts on ipads)

Christianity - What is the best way for a Christian to show commitment to God? >
(and to evaluate if there is a best way) >

We are learning to understand how Christians show their commitment
to God and to evaluate if there is a best way

Do religious people lead better lives?
Does participating in worship help people to feel closer to God or their
faith community?

» Do religious people lead better lives?
» Does participating in worship help people to feel closer to God or their
faith community?

Tennis e Tennis —Year 5 unit
e Todevelop the forehand groundstroke

e  Athletics e To develop returning the ball using a forehand
groundstroke
e OAA e Todevelop returning the ball using a backhand
groundstroke
See PE overview e To work co-operatively with a partner to keep a continuous
for timings rally going
e Todevelop the underarm serve and understand the rules
of serving

e To develop the volley and understand when to use it

e To use a variety of strokes to outwit an opponent

e To work collaboratively with a partner to compete against
others

e Athletics — Year 5 unit

e To be able to apply different speeds over varying distances
e To develop fluency and coordination when running for
speed

e To develop technique in relay changeovers

e To develop power, control and consistency in jumping for
distance

e To develop technique and coordination in the triple jump
e To develop throwing with force for longer distances

e To develop throwing with greater control and technique
e To develop officiating and performing skills

OAA - Year 5/6 unit

To be able to work effectively with a partner and small group
To build communication and trust showing an awareness of safety
To work as a team to solve problems

To suggest ideas and listen to others

To develop co-operation and teamwork skills

To develop creating ideas and problem solving

To develop strategies and planning

To work as a team to solve problems

To share ideas and work as a team to solve problems

To develop critical thinking

To develop trust

To be able to listen to others and follow instructions

To develop navigational skills and map reading

To work effectively with a partner to complete a course

To be able to use a map to navigate around a course

To use a key to identify objects and locations

Pastoral/Go-givers: Bereavement -Treasure Memories (Link to Human
Growth)

British/Go-givers: Righting Wrongs - Discriminating against gay people
Safeguarding/Go-givers: Drugs, Alcohol and the Law (Links to Opium Wars)




Quoi de neuf? (What's in the news?)

S & L - can tell simple stories in the language.

S & L - can find patterns in spelling, sounds and meanings of words when
listening to songs and rhymes.

S & L- can take part in short conversations, seeking and conveying
information and opinions in simple terms.

S & L - can participate in a conversation, where they can ask questions,
respond to others and seek help

S & L - can identify and note the main points and specific details, including
opinions in longer spoken passages.

R - can use a bilingual dictionary or glossary, or can use context to work
out what unfamiliar words mean.

R - can identify examples of basic grammatical rules in the chosen
language e.g. Feminine, masculine.

W - can adapt his/her recalled phrases to create new sentences and
express ideas clearly.

S & L- can refer to recent experiences or future plans, as well as everyday
activities and interests.

S & L - can prepare a short presentation to describe people, places, things or
actions.

S & L - can generate questions about the topics covered.

S & L - can use accurate pronunciation in spoken tasks and use intonation to
make his/her meaning clear.

R - can read a variety of fiction and non-fiction and glean information from
them.

R - can read a text in the language and explain the main points and some
smaller details.

W - can produce short pieces of W -, in simple sentences, that seek and
convey information and opinions.

W - can demonstrate an understanding of basic grammatical rules for the
language in his/her written work.

la météo
la mode

la cuisine

C’est beau.

C’est intéressant.
C’est ennuyeux.
C’est dégueulasse.
C’est trop long.
car

a mon/son avis

I'actualité (f.)

la page téle

the weather forecast
fashion (fashion pages of a
magazine)

cookery (cookery pages of
a magazine)

It's beautiful.

It's interesting.

It's boring.

It's disgusting.

It’s too long.

as, since, because

in my/his/her opinion

S

the news (current affairs
section of a magazine)

the TV page







